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Abstract

Background: The factors underlying the gradual decline in the participation
in the elections and the devocalization of the political movements that are
being observed during the last decades in Greece have not been previously
studied through the looking glass of psychological processes, such as the
phenomenon of Learned Helplessness first put forward by Maier and
Seligman in 1976. The latter phenomenon postulates that when a belief that
events are independent of behaviour and thus uncontrollable is established,
it results in affective, motivational and cognitive deficits e.g. a tendency to
be a passive learner who depends on others for decisions and guidance,
unwilling to try and influence his/her environment. The objective of the
present study is to explore the presence of the phenomenon of Learned
Helplessness amongst Greek students as well as its possible correlation with
their negative perception of the quality of democracy in Greece. Method:
Questionnaires were administered to 220 Greek Students attending the
Kappodistrian University and the Panteion University, both located in
Athens. Results: The data revealed that 18 students (8.1%) were subject to
the phenomenon of Learned Helplessness, 174 (79%) fulfilled one or more of
the three criteria, while only 28 (12.7%) students did not fulfil any of the
criteria. A correlation was found to exist between the presence of Learned
Helplessness and the perception of the quality of democracy. (Pearson’s r = -
0.300, a = 0.05). Conclusion: The present study was the first piece of research
to explore the possible correlation between the subjective perception of the
quality of democracy in Greece and the phenomenon of Learned
Helplessness in Greek students. The findings were consistent with the
notion that a negative perception of the quality of democracy would

positively correlate with the presence of Learned Helplessness and thus its



effects i.e. that the person becomes an apathetic receiver of the events that
affect his/her life, unwilling to act in order to change the status quo. That
correlation was rather weak due to the strict methodological manipulations

employed and the small sample size.



"H molitikn omoBeio givar pio evieAms Loy, av Oxi EAapPOS KOVIKH aviiopool o€ [io ToMTIKH
d1adtkacio. wov i6wg JELYVEL GTOV TOATH WS GTOUO OTL N WHPOS TO OEV Exel onuacio’”

McNair, 1998

Introduction

Humans as well as many other species seem to have a psychological
need to control the environment in which they function (Levine 1977). This
need is considered to be amongst the basic needs, since only by feeling that
one can control one’s own environment can one feel safe in an unsafe and
adverse world and be motivated for action. This theoretical view is a point
of convergence between the different approaches that investigate the matter
((Adler 1929); (Fiedler, O'Brien et al. 1969); (Winter 1973)), even though the
explanatory factors they propose in respect to the development and onset of
the need for control may be different. Experimental evidence has also been
provided by studies that have shown in a systematic way that the loss of
control over one’s environment can be instabilitating for an individual and
can even prove to be fatal ((Schulz and Aderman 1973)). Therefore, even a
minimum feeling of control is crucial in order for humans to feel healthy.

A number of experiments designed to test the need for control started
taking place back in the ‘60s and were conducted by Seligman and
colleagues in the USA ((Maier and Seligman 1976); (Mikulincer 1994);
(Seligman, Maier et al. 1971); (Seligman 1975)). Indeed Seligman et al.
observed that living organisms that systematically failed to control their
environment turned into passive and maladjusted organisms that quit any
subsequent attempt to survive.

A characteristic example of the findings of the animal studies

undertaken by Seligman et al. is the finding that even though under normal



circumstances dogs learned quickly how to avoid electric shocks by jumping
over a barrier, dogs that were first given inescapable shocks subsequently
failed to escape shocks in a shuttle box. Even if they made an occasional
response that turned off the shocks, they failed to learn the association
between this behaviour and its outcome. In contrast, dogs given escapable
shocks or no prior shocks at all learned to escape quickly (Overmier and
Seligman 1967; Seligman and Maier 1967). This interference and the process
underlying it have been called “Learned Helplessness” ((Maier, Seligman et
al. 1969) (Seligman, Maier et al. 1971)). According to Seligman (1975),
Learned Helplessness is the result of lack of control and predictability and is
a process through which the learning of response-outcome independence
leads to subsequent changes in behaviour. Learned Helplessness occurs in a
variety of situations, with a variety of uncontrollable events, and across a
number of species, including rats ((Maier, Albin et al. 1973); (Maier and
Testa 1975); (Seligman and Beagley 1975); (Seligman, Rosellini et al. 1975)),
cats ((Masserman 1971); (Seward and Humphrey 1967); (Thomas and
Dewald 1977)) , fish ((Frumkin and Brookshire 1969; Padilla, Padilla et al.
1970)) and mice ((Klein and Seligman 1976)) (but also see (Seligman 1975) for
a comprehensive review).

Once Learned Helplessness was demonstrated in animals, the next
step was to attempt to produce similar effects in human experiments ((Fosco
and Geer 1971); (Glass and Singer 1972); (Gatchel and Proctor 1976); (Hiroto
and Seligman 1975), (Krantz, Glass et al. 1974); (Klein, Fencil-Morse et al.
1976); (Klein and Seligman 1976); (Miller and Seligman 1975); (Racinskas
1972); (Roth and Kubal 1975) ). The experiment of Hiroto (1974) was one of
the earliest of this research trend and yet one of the most representative.
Hiroto used a “triadic design” with three training conditions, following the

design of animal experiments: no training, training with outcomes that were



beyond control and training with outcomes that were under control. The
subjects in the escape group were exposed to 50 trials of unsignaled loud
noise which they could terminate by pressing a button four times. The
subjects in the helplessness-training group were exposed to the same
unsignaled loud noise, which was terminated independently of their
responses —in fact it was terminated as a result of the responses by a subject
in the escape group, in order for the two groups to receive the same amount,
duration and pattern of noise. A third group, the no training group, was not
exposed to any noise. In the test phase all subjects were exposed to 20 trials
of loud noise which they were told they could stop by moving the handle of
a finger shuttle box from one end of the box to the other. All of the subjects
could control the end of the noise. The results of the experiment were
parallel to those of the animal studies: the subjects in the escape group as
well as the subjects in the no training group learned quickly how to escape
the noise, whereas the subjects in the helplessness-training group were less
likely to learn to escape the noise than subjects in the other two groups.
Subsequent research has shown that human Learned Helplessness effects
are to be found not only in noise escape learning, but in a wide variety of
cognitive problem-solving tasks as well, such as anagrams, intelligence tests,
block designs, digit-letter substitution etc. (see (Miller and Norman 1979),
for a review).

Although a number of alternative hypotheses have been proposed in
order to account for the debilitating effects of experience with
uncontrollability (see (Maier and Seligman 1976) and (Mikulincer 1994), for a
review of the hypotheses), only the Learned Helplessness hypothesis
provides a unified theoretical framework integrating both animal and
human data. ((Abramson, Seligman et al. 1978), (Maier and Seligman 1976),

(Seligman 1975)). According to the Learned Helplessness hypothesis,



perceived noncontingency between response and outcome results in three
deficits: motivational, cognitive and emotional. More specifically, the
motivational deficit is manifested as a reduced incentive towards
instrumental responding and is seen as a consequence of the expectation that
the environment cannot be controlled. Moreover, the Learned Helplessness
hypothesis postulates that learning that the environment is uncontrollable
results in a cognitive deficit. Such learning makes it difficult to later learn
that responses produce an outcome, since a cognitive interference takes
place in learning new associations of response to outcome. Further, the
Learned Helplessness hypothesis argues that depressed affect is the
emotional consequence of learning that outcomes are uncontrollable. The
Learned Helplessness hypothesis is cognitive in that it postulates that the
mere exposure to uncontrollability is not sufficient to render an organism
helpless. Instead, in order for the organism to exhibit helplessness, it must
come to expect that outcomes are uncontrollable.

In 1978, Abramson, Seligman & Teasdale in their classical paper
"Learned Helplessness in Humans: Critique and Reformulation™ criticized
the Learned Helplessness theory and attempted a reformulation by focusing
on the causal attributions a person makes after having perceived the
personal-environment mismatch created by uncontrollable failure. In their
reformulated account, Abramson et al. argued that when a person finds he is
helpless he asks why he is helpless. The causal attribution he makes then
determines the generality and chronicity of his helplessness deficits as well
as his later levels of self-esteem. This reformulation was necessary in order
to differentiate between animal and human research findings. Animal
research attempts to delineate the environmental boundaries of the
phenomenon whereas the human Learned Helplessness research attempts to

delineate the contribution of both the environment and the person to the



Learned Helplessness effects, and is guided mainly by a cognitive
orientation that emphasizes the subjective experience of uncontrollability.

The first distinction in the way a person attributes his feelings of
helplessness is the self/other dichotomy which is the criterion of internality.
When people believe that outcomes are more likely or less likely to happen
to themselves than to relevant others, they attribute these outcomes to
internal factors. Similarly, persons make external attributions for outcomes
that they believe are as likely to happen to themselves as to others. For
example, a father of a child with leukemia attributes the fact that he cannot
control the course of the disease to external factors e.g. the fact that leukemia
is an incurable disease. This situation is termed universal helplessness.
Alternatively, a student who despite his hard work fails in school will
attribute his failure to internal factors e.g. that he is not intelligent enough.
This situation is termed personal helplessness. It should be noted that
comparisons are made with the “relevant other” as opposed to “random
other” or “any other”. No student would question his/her intellectual
ability when failing to solve mathematical problems that only professional
mathematicians can solve. But he would question his ability if his peers had
succeeded in solving the same problems in which he failed.

The second distinction in the explanation that the person gives to the
noncontingency between his actions and their outcomes is the dimension
“global-specific” which is orthogonal to “internal-external” and
distinguishes between the Learned Helplessness deficits that occur in a
broad range of situations and the deficits that occur in a narrow range of
situations. In the case of specific helplessness the person attributes his
failure to factors that are short-lived or intermittent e.g. if a student that
failed a math’s test attributes his failure to the fact that his is not good in

mathematics, he will not do poorly if he is examined on a different subject



(specific helplessness deficits) . On the other hand, if the person attributes
his helplessness to more global factors, it is likely that the helplessness
deficits will generalize to other situations as well. Following the example of
the student, if he attributes his failure to his lack of ability, then he is very
likely to expect to fail an English exam as well and thus he will quit even
trying to pass it. This is a case of global helplessness.

Finally, the third explanatory dimension is the “stable-unstable”
dimension which is orthogonal to the previous two dimensions and affects
the time course of helplessness. Stable explanatory factors are those that the
person believes are either long-lived or recurrent e.g. the student failed his
exam because he suffers from insomnia, and unstable factors are those that
are transient or short-lived, e.g. the student failed the exam because his
parents were having a party and he didn’t get enough sleep the previous
night. Hence, according to the causal attributions the person makes, some
helplessness deficits may last only minutes and others may last years. In the
former case helplessness is called transient and in the latter chronic.

Learned Helplessness theory is therefore based on the following three
premises:

(a) Contingency, which refers to the objective relationship between
the individual’s actions and to the expected results. More specifically,
contingency refers to the lack of control over the outcome i.e. responses and
outcomes are independent of each other.

(b) Cognition, which refers to how uncontrollability is perceived and
explained. This process involves a number of steps. Firstly, noncontingency
must be perceived and this perception might as well be right or wrong, i.e.
the lack of control can be perceived as control and vice versa. Then, an
attribution of this noncontingency to a cause takes place. For example, a

failure can be attributed to bad luck or to the lack of intellectual ability.



Lastly, the attribution chosen influences the expectation of future failure.
Hence, if the individual had attributed his failure to lack of intellectual
ability, then he is likely to expect to fail again once faced with situations that
require high intelligence.

(c) Behaviour, which refers to the visible consequences of contingency
and cognition. The Learned Helplessness theory predicts that passivity as
well as other deficits will follow the expectation of future helplessness such
as sadness, low self-esteem, low levels of aggression, physical illness etc.

Learned Helplessness is therefore developed through three
concurrent conditions: (a) an environment in which the outcomes are
independent of the actions and thus uncontrollable, (b) an expectation that
no action can change an event or control its outcome; this expectation arises
from an internal (personal helplessness), stable (the expectation that the
causal factors are going to persist) and global (the expectation that the same
factors apply to a wide range of situations) attributional style and (c) a
reactionary relinquishment from unpleasant events.

The presence of Learned Helplessness can be empirically tested on
the basis of three different criteria with respect to the above three conditions:
(a) the perception of uncontrollability, (b) a pessimistic explanatory style and
(c) a behaviour of inappropriate passivity (Ntafov and Apuevaxng 2000).

Early experimental studies ((Brown and Inouye 1978); (DeVellis,
McEvoy DeVellis et al. 1978)) have also shown that Learned Helplessness
effects can be found in humans even through mere observations of similar
individuals in similar circumstances, without people personally
experiencing the lack of control. For example DeVellis, DeVellis and
McCauley (1978) exposed observers to participants who were either
successful or unsuccessful in avoiding loss of reward on an instrumental

task. On a subsequent instrumental task, both observers and participants in



the success condition scored better on a response latency measure than those
in the failure condition. Brown and Inouye (1978) similarly found that
observation of a competent model who ostensibly failed on an anagram task
resulted in reduced persistence in a subsequent anagram task. This
phenomenon is termed “vicarious helplessness” and refers to the situation
when a person feels helpless by witnessing other people being helpless. This
phenomenon has been claimed to reflect that “assumptions about the degree
of contingency in one’s life are based, in part, on observations of similar
individuals in similar circumstances” (DeVellis, McEvoy DeVellis et al.
1978). Moreover, “group helplessness” has also been claimed to exist
(Simkin, Lederer et al. 1983), possibly allowing for whole societies to be
termed helpless.

In 1975 Seligman argued that the Learned Helplessness deficits show
great similarity with the symptoms of depression, to the extent that if the
deficits are transient, then the Learned Helplessness phenomenon is thought
to be present. However, if those symptoms persist for weeks or years, then
the person should be thought as to suffer from depression. Subsequent
research indeed showed that the two phenomena are parallel in respect to
their aetiology, therapy and prevention ((Peterson and Seligman 1989)). The
major factor that was identified was causal attribution style, which is
considered to be a risk factor for depression. Thus, when the person
attributes his uncontrollability to internal, stable and global factors and at
the same time attributes his positive experiences to external, unstable and
specific factors, then he is in the hi-risk group for depression.

To reiterate, Learned Helplessness has been defined as a state of
idleness, inaction and passivity coupled with the feeling of personal
inability, which is developed when people who are exposed or who witness

other people being exposed to uncontrollable and inescapable events of



failure learn that responses and outcomes are independent of each other.
This learning can lead to an expectation that responses will be futile and can
generalize to new situations and interfere with future learning. The resulting
passivity can stabilize and can debilitate subsequent performance through
motivational, cognitive and emotional effects, resulting in the person being
a passive learner who depends on others for decisions and guidance,
unwilling to try and influence his/her environment, even in situations when
he/she can indeed control it.

The above theory has been developed in controlled experimental
settings, where helplessness was systematically induced. It would be equally
interesting to investigate the intermediate levels of the Learned Helplessness
phenomenon that people might be experiencing in settings where
helplessness is not induced systematically, but rather through everyday life
situations that the person feels he/she cannot have control over. Life as a
member of a democratic state lends itself to this kind of investigation, since
people often argue that they are not participating, i.e. they express apathy,
because they feel they cannot make a difference, i.e. they believe that they
have no control over the political environment.

To the best of the author’s knowledge, the investigation of political
behaviour through the looking glass of the Learned Helplessness
phenomenon has never been conducted previously. However, one must be
very careful not to assign explanatory status to Learned Helplessness, as it is
essentially a descriptive term. When applying the concept, it is important to
delineate the psychological processes that underlie Learned Helplessness
effects and to evaluate whether these processes parallel those in the targeted
human problems.

The objective of this study is to explore the possible correlation of the

phenomenon of Learned Helplessness with the perception of the quality of



democracy. Democracy is the political regime in which “people are in
power”, thus its perceived quality should illustrate the extent to which the
citizens believe they have control over political life. It is hypothesised, that a
negative perception of the quality of democracy will positively correlate
with the Learned Helplessness phenomenon. Should such a correlation be
detected, there will be room to suspect that political apathy is the cognitive
and behavioural deficit of the citizens’ feeling of helplessness in the political
sphere.

It would be of great theoretical interest to target the investigation
towards a group that is naturally motivated towards action and reaction and
that tries to influence and change its environment and its life style
((Coleman 1980); (Yonnet 1985)). If a correlation between Learned
Helplessness and the perception of the quality of democracy is detected in a
group with the above characteristics, it will be easier to generalise the results
than if using any other group that would be more naturally inclined towards
passivity due to age or other life events. On these theoretical grounds,

students were chosen as the study’s population under investigation.



Method

Participants

The sample used consisted of 220 students (26 male and 190
female, 4 failed to report sex, mean age=22.6 yr., SD=0.2) enrolled in
Universities in Athens, Greece. Sixty-nine of them were enrolled in the
Panteion University of Social and Political Sciences, 77 were enrolled in
the Law Department of the Kappodistrian University and 74 were
enrolled in the Department of Education of the Kappodistrian
University. 93% of the participants had already completed 2 years of

University education (in Greece 4 years are needed to obtain a degree).

Instrument-Variables

The instrument of the study was a questionnaire constructed by the
author which included questions about the demographic characteristics of
the sample, a scale measuring the participants’ perception of the quality of
democracy in Greece, scales designed to detect the Learned Helplessness
phenomenon, Beck’s Depression Inventory, as well as some questions
targeted in the way participants felt about their participation in the elections
(see Appendix).

The scale measuring the perception of the quality of democracy
comprised of the 12 questions on pageg 7 and 8 of the questionnaire. Each of
those questions was developed to match one of the 11 criteria for the
measurement of the quality of democracy (the fourth criterion corresponds
to questions 4 and 5), as described by Micheletti (1998). These criteria are

used in Sweden for an annual measurement of the quality of democracy.



Learned Helplessness was measured using 3 different scales, since
according to the theory, the phenomenon of Learned Helplessness is
empirically detected when the three following conditions co-exist: (a) a
perception of uncontrollability, (b) a pessimistic explanatory style and (c)
inappropriate passivity. The scales used for the measurement of the
perception of uncontrollability (page 9) and of the explanatory style (pages
8-9) are the same as those previously used by Nt&fov & Appevdxng (2000).
Inappropriate passivity was measured using an adversative question, asking
whether the students had attended any one session of the student assembly
(which is open to all students).

Depressed mood was assessed by means of the Beck Depression
Inventory, which consists of 21 four-choice statements ((Beck and Steer
1993)). Participants were asked to mark the statements that describe best

how they felt at the time of the testing.

Procedure

The questionnaires were administered in the universities’ premises.
The participants filled in the questionnaires on a voluntary basis. The
students enrolled in the Kappodistrian University filled in the
questionnaires after having finished their exams and the students enrolled in
the Panteion University filled them in after a lecture or in the library. After
the completion of the questionnaire, the purpose of the study was explained.
The participants needed a mean time of 15-20 minutes to fill in the

questionnaires, which were collected on the spot.



Results

Statistical analysis of the data was performed using the Statistical
Package for the Social Sciences (SPSS) software program (version 11.0).

Since only 26 out of the 220 participants were male, sex could not be
used as an independent variable.

The scale for the measurement of the perception of the quality of
democracy was tested for internal validity and was found to be highly valid
(Kronbach’s a=0.789), so it was analysed without any further manipulation.
Two groups, the “positive perception of the quality of democracy group”
and the “negative perception of the quality of democracy group”, were
identified by employing the median number of the participants’ scores as the
cutting point.

Further, the presence of the Learned Helplessness phenomenon was
explored though the three scales described above, each one accounting for a
different condition that needs to be met: (a) the perception of
uncontrollability (b) inappropriate passivity and (c) pessimistic explanatory
style.

The scale used to explore the first condition, that of the perception of
uncontrollability, was found to be highly valid (Krombach’s a=0.7427). Two
groups (perception of uncontrollability vs. perception of controllability)
were identified by using again the median of the participants” scores as the
cutting point.

Inappropriate passivity was measured by inquiring on whether the
participants had attended any one session of the student assembly. Results
show that 49.6% of the participants had indeed attended at least one session
of the student assembly, whereas the remaining 48.6% abstained from such

sessions.



The scale employed to explore the attributional style of the
participants was found not to be internally valid on a satisfactory level
(Kronbach’s a=0.3524), therefore a factor analysis was performed. The factor
analysis identified three factors: (a) positive explanatory style (questions
1,5,6,8,13,15,18,19) (b) negative explanatory style (questions
2,7,9,11,12,14,16,17,20) and (c) stability of the future (questions 3 and 10). It
follows from reason, that the people with a high score on the factor
“negative explanatory style” and a low score on the factor “positive
explanatory style” should be the ones satisfying the condition for pessimistic
attributional style. Again, the median number was employed as a cutting
point for both factors. So, in order for a participant to be classified as having
adopted a pessimistic explanatory style, he needed to be above the cutting
point for both factors of negative and positive explanatory style. In the case
of those participants who did not satisfy this criterion, their scores were not
used for further analysis, as they were probably caught filling in the
questionnaire in a careless manner. This procedure allowed for 24% of the
participants to be identified as having a “pessimistic attributional style” and
34% as having an “optimistic attributional style”. The rest of the participants
failed to fill in the scale or were not classified in any of the two categories.

The combination of the results of the three scales revealed that 18
students (8.1%) fulfilled all three conditions put forward to identify a person
subject to the phenomenon of Learned Helplessness, 174 (79%) fulfilled one
or more of the three conditions, while only 28 (12.7%) students did not fulfil
any of the criteria. Further analysis included only the students that fulfilled
all three conditions, although this manipulation is strict, and a number of
previous studies have in fact considered that any combination of at least two
conditions is sufficient for describing Learned Helplessness (Nt&Bov and

Aoppevdxng 2000).



Depressed mood was also assessed by means of the Beck Depression
Inventory. The results revealed that 87.7% of the participants did not show
any signs of depressed mood, 8.4% were found to suffer from a low level of
depression, 2.6% were found to suffer from a moderate level of depression
and 1.6 % or 3 people were found to suffer from serious depression.
Unfortunately due to the anonymity of the participation, these individuals
could not be traced down in order to be provided with treatment or be
referred to a specialist.

The possible correlations between the variables “perception of the
quality of democracy”, “Learned Helplessness” and “depressed mood” were
then tested using Pearson’s r.. As the theory predicts, there was a positive
correlation between “Learned Helplessness” and “depressed mood” (r =
0.380, a = 0.01), the latter being regarded as the most serious and chronic
form of Learned Helplessness. It is interesting to note, that 22% of the
participants who were identified as belonging to the Learned Helplessness
group suffered from some level of depression.

Moreover, the variables “Learned Helplessness” and “perception of
democracy” were found to be correlated (r = - 0.300, a = 0.05), confirming the
hypothesis of the study that a negative perception of the quality of
democracy would positively correlate with the Learned Helplessness
phenomenon.

Interesting results were also obtained from the analysis of the answers
that the participants gave to the questions about whether their participating
in different kinds of elections (national, local, European parliament elections
or student elections) would have an effect on their lives. (Tables 1). The 4
questions dealing with the 4 forms of elections were found to have a high
internal validity (Krombach’s a= 0.78). Only 46,3% of the participants

seemed to believe that their participation in electoral processes can have a



very big, big or moderate effect on their lives, whereas the majority of the
participants believed that their participation can have only a small effect or
no effect on his life. These results seem to be stable across the different kinds

of elections.

Table 1. Do you believe that your participation in the elections (European
parliament elections, national, local, or student elections) can have an effect on your
life?

European National Local Student

parliament

N % N % N % N % N %
Very big effect 1 5 8 3,6 13 5,9 3 1,4 25 2,9
Big effect 27 12,3 41 18,6 69 31,4 19 8,6 156 | 17,7
Moderate effect 52 23,6 57 25,9 59 26,8 33 15,0 201 | 22,8
Small 51 23,2 55 25,0 49 22,3 61 27,7 216 | 24,6
No effect 55 25,0 53 24,1 25 11,4 94 42,7 227 | 25,8
No answer 34 15,5 6 2,7 5 2,3 10 4,5 55 6,3
N 220 100 220 100 220 100 220 100




Discussion

The present study is the first piece of research to explore the possible
correlation between the subjective perception of the quality of democracy in
Greece and the phenomenon of Learned Helplessness in Greek students. The
findings were consistent with the hypothesis that a negative perception of
the quality of democracy would positively correlate with the presence of
Learned Helplessness and thus its results i.e. that the person becomes an
apathetic receiver of the events that affect their life, unwilling to act in order
to change its environment. Furthermore, a correlation between the Learned
Helplessness phenomenon and depressive mood was detected. Therefore,
there is room to argue that political apathy is the cognitive and behavioural
deficit of the citizens’ feeling of helplessness in the political sphere.

Previous studies have also shown that young adults in Greece are not
directing their energy towards common goals. On the contrary, abstention
from political activities and withdrawal from other spheres of social life
have been argued to characterize young adults ((ITavteAidov-MaAovta
1993; Xonotakng 1994)). This conclusion was also drawn by Aepeotlnc &
Aoppevdxng (2000) in their study on political discontentment and the media
using students as subjects. According to their study, only one half of the
student population are interested in politics.

Yet, if students, who comprise a social group that has the privilege to
be able study and to engage in critical thinking, show such a reluctance to
work toward common goals, possibly because they feel they cannot have
control over them, then this phenomenon should be magnified amongst the
young adults who are not receiving university education. NtaBov and
Appevaknc (2000) have argued that political discontentment and

withdrawal form political life is to be found to a further extend in the



general population. Indeed, the percentage of the general population that
lacks interest in politics is somewhat higher, at 59.1 % ((Awdoc, Kadetlng et
al. 1997))

It might be worth looking more closely at the three conditions that
need to be satisfied in order to render an individual as subject to the Learned
Helplessness phenomenon (perception of uncontrollability, inappropriate
passivity and pessimistic explanatory style) as explored by previous
research undertaken in Greece.

The first condition of the perception of uncontrollability was
investigated by Aepeotln and Apuevdkn (2000) and Awdog, Kadetlng and
NucoAaromovAog (1997), looking at a student population and a general
population accordingly. They asked their participants whether they agreed
with the following statement: “People like me cannot influence what the
government does”. The results showed that 60.8% of the student population
and 56.3% of the general population believed they cannot influence what the
government does. Moreover, 54.4% of the general population seemed to
agree with the statement that “Sometimes politics seem to be so complicated
that people like me cannot understand what is really going on”, let alone
have control over it, one might add.

As far as passivity is concerned, one should not have a hard time
detecting it. Passivity is depicted primarily in the constantly decreasing
percentage of people who vote, a phenomenon that is being observed
throughout the world. In the case of Greece, the turnout in the national
elections was 74.97% in the 2000 elections (http://ekloges2000.tanea.gr). In
other words, one out of four Greek citizens did not turn up in the polling
station. This is rather serious for a country like Greece where voting is
obligatory, even if one chooses to use the “blank vote”, indicating no

preference. Abstention from voting is a characteristic of the student elections
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as well, where only half of the students bother to vote. (In the 1998 election
54% abstained, and in both 1999 and 2000, 50% abstained.) Passivity is
further illustrated in the lack of interest young people show when it comes
to politics. Only 15,6% of the students report being frequently engaged in
discussions on political issues. ((Nt&pBov and Aguevakng 2000)). Moreover,
when asked what kind of emotions politics bring to mind, 51.5 % students
answered that politics bring to mind boredom, an emotion closely related to
passivity and the less than half said that politics bring to mind an urge for
involvement (32.5%), enthusiasm (8.1%) and passion (10%).

Furthermore, pessimistic style is indirectly depicted in some of the
results of the NtaBov and Appevaxng study (2000). More specifically 18.7%
of the participants of the study agreed to the statement that “The future
looks dark”, 16% to the statement “I have lost a lot of chances and I believe
this is not going to change in the future” and only 67.8% agreed to the
statement “I am particularly lucky and I expect to have a better life than the
mean person”. These percentages may not be remarkably high, but one
should keep in mind the age group of the sample i.e. students, who are the
ones expected to show self-confidence and motivation.

A number of findings therefore exists that supports the existence of a
perception of uncontrollability, passivity and pessimistic explanatory style.
Still, the above findings were not analysed as a group of data in order for
their co-existence to be evaluated and the existence of the Learned
Helplessness phenomenon to be supported, as in the case of the present
study. Hence they can only indirectly support its existence.

Nevertheless, this study was designed to test the correlation of the
Learned Helplessness phenomenon with the perception of the quality of
democracy. This correlation was rather weak. It should be noted, however,

that the presence of the phenomenon in question was tested by the co-



existence of all three conditions (perception of uncontrollability, pessimistic
explanatory style and inappropriate passivity), whereas previous work has
usually settled for the co-existence of any two of the three conditions
(NtapBov and Aguevaxng 2000). The methodological approach of the
present study may have resulted in the exclusion of cases that would
otherwise have been classified as Learned Helplessness cases and would
have given more power to the results of the study, but this approach is
consistent with the theory of Learned Helplessness in a strict manner. Thus,
it was considered optimal, since the scientific status of psychology cannot be
preserved by making compromises in the methodology employed for the
collection and analysis of the data.

Some cautious remarks need to be made. Firstly, the age group of the
participants presents a potential limitation as it is not representative of the
general population. In addition to that, the sample size was rather small and
it was not representative of the student population of all the Greek
Universities or even those located in Athens, thus one should be careful
when attempting to generalize. Moreover, the students’ attending of the
student assembly may not be the most valid measure for their passivity, but
was nevertheless the best one that could be used.

There are many ways in which this work can be carried forward.
Future studies need to consider using larger sample sizes, investigating
possible differences related to gender as well as exploring causal
relationships between the quality of democracy and psychological processes
such as Learned Helplessness.

In conclusion, the present study has demonstrated the correlation
between a negative perception of the quality of democracy and the Learned
Helplessness phenomenon. This finding has implications for understanding

the psychological factors that effect political behaviour and more specifically



political apathy. Further, it is indicative of the fact that psychology stands in
a unique position to explore the factors underlying political apathy, to
increase the knowledge about the mechanisms that are employed and by
doing so, to work towards providing more efficient ways of political

participation in order to give our democracy the quality it deserves.
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AwgPace 0AN TNV OPNAOE TOV TPOTACEMV o€ KAOE KaTyopio Kol peTd ovaAate
gkeivn ™V TpoTacn TS KAOE opddag Tov TEPLYPAPEL KOATEPH AVTO TOL VIOOEIG
onuepa, OMAad axpipag Tdpa. Bdre Gy X 670 KOVTAKL iAo 070 TNV TPOTAON
mov drdreec. Av vopilels 0TI TEPLOGOTEPES OO pid TPOTAGELS OE KATOLEG OPLAOES
oov Tapralovv, faie X o€ TEPLGGOTEPA ATTO £VO KOVTAKLO.

A.

U Eipon 100 Aumpévog 1y Suctuyic mov Sev mopd VoL To ovexd.

Q Eipion kodKepog Ko AVTEVOS SuVEXMCS Kol O&V LItopd VoL EpUY.
L AucBivopon o kompévog

U Aev cuoBévopion Aommpiévoc.

B.

L Awsbavopar 611 t0 péddov givar xopig eAmido kat 6Tt To TGy pOTa SV HTOPOVY VaL
OTIIEOLV.

DAdevouou OTL dev EPUEV® TimoTa.
UNwhbo anoyontevpévog yia to péhrov.
U Aev gipon 18aitepa omaic1680£0¢ 1 0moyonTELHEVOG pE TO PEAOV.

I.

DNouiC(o OTL glplon TAPNG omoTuyio o AvOpwmog.

DKaGci)g PAénw Tpog ta wiow v (@1 Lov To Hovo Tov PAET® givar amoTuyies.
DAtGdeopou OTL £Y® OTOTOYEL TEPIGGOTEPO ATO £VO. LEGO AVOPOTO.

UAev a1c0dvopat 0Tt £x® amoTOYEL.

A.

UAev glpat IKOVOTOINUEVOS LE TITOTOL.

U Aev wavomoon pot e tinoto TAEoV.

U Aev amorapBave ta npaypata dnog oto Taperdov.
OAev glpot Waitepa aviKovomoinToc.

E.

L As0avopar Auampévog kat xopig aia.
DAlG@(ﬁwoual TOAY €VOY0G.

DAdevouou doynuo 1 011 dev a&ilm moAd GuyVa.
U Aev auobavopon daitepa voyoc.

XT.

LMoo tov savtéd LLov.

DEium NSO UEVOS LLE TOV E0VLTO [LOV.
DEiuaL OTTOYONTEVLLEVOG LLE TOV EQVTO LOV.

UAev a1604 VOOl 0TOYONTEVUEVOG ATTO TOV EAVTO OV,
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YA

U eo oxotwmvé LOVV av glyo TNV gukopioL.

D’Exco KAvel ox€010 VO VTOKTOVIOWM.

L Awsbavopar 611 Ba frav kokbtepa ov Tébova.
UAev £y Kapd tpdbeon vo PAAY® Tov €0LTO LLOV.

H.

L Eyo xéoet 610 pov 1o eviagépov yia toug GALoVS avOp®OTOLE Kot Sev pe
EVOLPEPOVY KOOOLOV.

L Eyo xéoet to peyoaddtepo pépog tov evBIpéPOvVTog Hov YioL Tovg GALOVS Ko
eldyrota asOdavopon Yo avTovg.

DEVSwL(pépo HOL AYOTEPO Y10 TOVG AAAOVG 0t OTL 6TO TOPEADOV.

U Aev &g yoet 10 eviopépov pov yio Tovg GAlovc.

0.

UAev UTOP® VO TAP® L0 ATOPACT] TAEOV.
D’Exco LEYAAT SLGKOALN VO, TAP® ATOPACT.

U Ipoonodd va avapéiie v Afon artopdceoy.
DHaipvco OTOPACELS KOAY OTTOG TAVTOL.

I
DAlcedvouou OTL glpan AoyMUog 1 ATOKPOLOTIKOG.

DAlG@(ﬁwoual OTL VTLAPYOVY JLOPKEIC LETABOAEC TNV EUPAVIOT] LLOV KO LE KAVOLY
va, QoivopLon P EAKLGTIKOC.

DAVUGT]XO') YTl eaivopot HEYAAOG 1 U1 EAKVOTIKOC,
UAev a1c0dvopat 60Tt aivopot xepodTepa amd TPLv.

K.

UAev UTOP® VO, EPYUCTO KABOAOL.

DHpénst Vo TECH TOV €AVTO LOL TOAD Y10. VO, KAVE® KATL.

U Anoeitan eEapetikn mpoomdbela Yo vo apyicw va Kave KATL.
DMnopd) VO EPYACT® OGS TTPLV.

A.

DEium TOAD KOLPAGUEVOG KoL £TGL OEV KAV® TImOTA.
DKOUpdCo pat omd 0Tl KAvo.

DKovpdgoum EVKOAOTEPQ OTTO TTPLV.

UAev Kovpalopat Waitepa teEPIGeOTEPO 0md TO GLVNOIcUEVO.
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M.

UAev €y 6pe€n mo KaBOA0V.

UH OpEEN OV YEPOTEPEVE.

UH 6petn pov Sev givon 1660 koA 660 ftav.
UH 6petn pov dev emdewvdonke.

INNEWDCTE OTIONTTOTE airo 0a 0éhate GYETIKA pe ™mv
PEUVOL S . .ottt ettt et ee ettt ettt et e et e e ta e et te e te e nteeeteeenteeebaesbeennn
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